
SELBY ABBEY CE (VC) PRIMARY SCHOOL 
FEEDBACK POLICY 
 
Ethos  

 
‘The most powerful single modification that enhances achievement is feedback. The 
simplest prescription for improving education must be dollops of feedback.’ John Hattie, 
1992 
 
At Selby Abbey CE (VC) Primary School we endeavour to: 

 Create the right atmosphere for children to work, grow and develop their individual 
potential, helping them to become successful learners, confident individuals and 
responsible citizens. 

 Provide a climate where children learn to collaborate with others, care for their peers 
and environment and respect the fact that not everyone looks, feels or thinks the same. 

 
We believe that feedback should provide information relating to the task, or to the process, 
that helps move pupils towards their learning objectives. This information will help pupils 
understand the goal or learning intention, know where they are in relation to the goal and 
realise what they need to do to bridge the gap between the current position and the goal. 
We strive to create a learning environment in which pupils develop self-regulation and 
error-detection skills which further enhances the significance of feedback on the learning 
process. We also aim to develop partnership with parents and carers by sharing feedback 
regularly. 

 
Principles 

 

Our feedback: 
 Relates to clear and specific goals. 

 Stimulates a thoughtful, proactive response on the part of the learner. 

 Allows for learning from mistakes, rather than fearing them. 

 Relates to performance and progress, not to the person as praising ability or 
intelligence can lead to a fear of failure and personal fragility (Carol Dweck) 

 Follows early attempts by pupils to understand, create or do something and identifies 
what needs to be done to make further progress towards a clear learning goal. 

 Refers to the essential characteristics of learners in each specific subject area. 

 Is well-timed and given when pupils are still able to reflect upon the decisions they 
made during a task. 

 Avoids comparisons that do not foster growth. Comparing the achievement of one pupil 
with another will not give either of them the information they need in order to grow.  The 
best comparative information pupils can get is in relation to their own previous 
performance. 

 Is formative and identifies what pupils have achieved, what has been preventing them 
from achieving their learning goals and what they could do to improve further.  

 Uses comments related to progress and subsequent targets as opposed to the giving 
of marks and grades which have a negative effect on learning because pupils then 
ignore any supporting comments (Black and William). 

 Is followed through. Children are given quality time to respond to feedback and work on 
improvement suggestions given by the teacher. 



Forms of feedback 
 

Teachers will decide the best form of feedback depending on the context and will, at 
different times, use all of the following: 

 Coaching 

 Dialogue 

 Formative and summative assessment 

 Praise focusing on actions rather than the individual or innate ability and on meaningful 
success rather than pupils’ success on tasks which are easy for them 

 Peer and self-reviews 

 Pupil to teacher feedback including feedback from pupils instigated by the following 
questions from the teacher: 
- What helps you to learn the most? 
- What helps you to concentrate in class? 
- What do you really want to make progress in this year? 
- How do you know when you have made progress? 
- What type of group work helps you to learn the most? 
- What could I do to help you learn more? 
- What could you do to help yourself learn more? 

 Video and computer feedback as these offer immediate feedback which can enhance 
learning significantly 

 Marking alongside the pupil so they can offer insights into the decisions they made 
and the teacher can coach them to identify ways to improve similar work next time. 

 
Written feedback: 

 

 is legible and clear in meaning  

 is developmental and enables children to improve their learning 

 is dyslexia-friendly 

 indicates who is giving the feedback and is initialled if undertaken by the teaching 
assistant, PPA cover teacher or additional adult 

 includes opportunities to respond to feedback 

 challenges and extends all pupils 

 highlights where pupils had a more intense level of support  

 follows the agreed marking symbols 
 

Written feedback takes a number of different forms depending on the nature of the task: 
 
 

Closed tasks 
 

Acknowledgement marking against the learning objective: 
- learning objective achieved 
- learning objective needs consolidation 

 
Correcting mistakes 
 

Spelling mistakes 
Unless correct spelling is a focus of the lesson, a teacher will mark no more than three 
mistakes in any piece of work. These should focus on key words or high frequency words 
and pupils are encouraged to correct these errors. 
 

 



Punctuation mistakes 
 

As with the correction of spelling mistakes, it is not necessary for teachers to highlight 
every punctuation mistake unless this is a specific objective. 
 
Correcting mistakes in mathematics 

 

 Ticks indicate a correct answer (where it can only be right/wrong) or steps along the 
way which are correct. 

 Where a maths question is incorrect, this will be marked with a dot. If there is evidence 
of misunderstanding/repeating the same mistake, this will be addressed in future 
teaching. 

 
Open tasks 
 

In open-ended tasks – e.g. writing a story, solving word problems, science investigations – 
pupils should receive quality feedback about their work and prompts as to how it can be 
improved. The emphasis in marking should be on both success and improvements needed 
against the learning objective. 
 
When teachers are using focused marking to provide feedback to pupils, the following are 
used when appropriate: 
 
Highlighting in green where children have been successful against the learning objective/ 
success criteria and/or have acted successfully on previous feedback.  
 
Highlighting in pink a limited number of areas where improvements can be made 
 
Writing a prompt to help the child make a small improvement 
The teacher will use the most suitable prompt considering the personalised learning needs 
of the child. The following are examples: 
 
An action prompt 
This asks the child to do something e.g. 'Add three adjectives to your second paragraph'. 
 
A scaffold prompt 
This prompt provides more structure and support, e.g. 'Can you describe how this person 
is a good friend?' 'Describe something that happened which showed they were a good 
friend'. 
 
An example prompt 
This prompt gives a choice of words or phrases, e.g. 'Choose one of these statements to 
describe the friend in your story: She had really long, blond hair with a lovely smile. She 
was always kind and smiled at everybody she met'. 
 
Next step prompt  
The prompt is to indicate the next steps in children's learning – to move the child towards 
the next stage of their learning. 
 
A challenge prompt 
This prompt encourages the child to think and extend their learning e.g. ‘Can you have a 
go at...?’ 



Pupils improving their work 
 

 Using differentiated success criteria pupils are taught that they have a responsibility to 
read through and check their own work. 

 Pupils respond to feedback and make improvements using a different coloured pen. 
They do not erase previous efforts. Use of rubbers is kept to a minimum. 

 The focus for improvement may be related to the learning objective/success criteria, 
ongoing issues or their target. 

 Pupils are progressively taught how to independently mark and improve their own work 
and that of other pupils, and are given time to do it. This is developed through the 
school in an age-appropriate manner. 

 Peer feedback and marking is used regularly. 

 Magpieing ideas and techniques and best practice from others 

 Using dictionaries and thesauruses 

 We always expect pupils to do their best but do not expect perfection. Pupils are taught 
that we learn from our mistakes. 

 Pupils are encouraged to use strategies to get out of ‘the pit’ and develop their 
resilience. 

 We encourage pupils to use a range of resources including ICT to make improvements 
to their work.  

 
Feedback in the Early Years 
 

Within our early years verbal feedback is positive and constructive, related to each child’s 
learning focus and provides pupils with a next step to move their learning forward. Through 
discussion, practitioners ensure pupils’ understanding of the feedback given. 
 

Online observations and accompanying photographs of pupils’ child-initiated and adult-led 
activities are used to build a comprehensive picture of a child’s learning and achievement 
in all areas. These make reference to the related aspects of the child’s development and 
are referred to when making judgements about a child’s progress, age and stage and 
include individual next steps. 
 

In foundation stage all work is dated and feedback strategies include: 

 Verbal praise 

 Stickers and stamps 

 Annotations of observations 

 Association of work and photographs by staff 

 Pupils beginning to annotate their own work and pictures 

 Verbal dialogue with pupils about their play, work or special books 

 Pink and green highlighting when pupils are ready 

 Written feedback where appropriate 

 On-line parental feedback 

 
Equal opportunities, special educational needs and the most able 

 

 Feedback must motivate all pupils by helping to identify strengths, successes, small 
steps of progress, set appropriate targets and provide help in overcoming problems. 

 Feedback supports targets in a child's provision map where appropriate. 

 Marking is not gender specific (as in 'Good girl/boy') and we strive to help every pupil 
fulfil their potential. 



 Marking rewards learning and promotes self-esteem by involving the pupils in 
understanding their own progress and by setting targets that pupils, and the adults who 
work with them, believe will be achieved. 

 Resources are tailored to the needs of individual pupils 

 
 
Monitoring and evaluation 
 

Regular work scrutinies, learning walks and pupil interviews ensure that feedback supports 
learning. Implementation of this policy will be monitored and evaluated through work 
scrutiny and pupil interviews. Best practice is continually shared. 
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Signed:   
 
 
 

If you would like this information in another language or format such as Braille, 
large print or audio, please ask us. 

 
 

  
Aby otrzymać te informacje w innym języku lub formacie, np. w alfabecie brajla, w wersji dużym drukiem lub audio, 
prosimy się z nami skontaktować



AGREED FEEDBACK SYMBOLS 
 


