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SELBY ABBEY CE (VC) PRIMARY SCHOOL 

TEACHING FOR LEARNING POLICY 
 

Rationale 
 

‘High-quality leadership is essential to promote, support and sustain the drive to perfect teaching 
and maximise learning in schools’ (Twenty Outstanding Primary Schools in Challenging 
Circumstances). At Selby Abbey School we provide an environment for everyone to strive towards 
the very best standards of teaching and learning by ensuring appropriate resources, developing an 
atmosphere of trust, an ambitious agenda and a culture where creativity and risk-taking are 
encouraged. 
 

 At Selby Abbey School we value all learning experiences, which contribute positively to the 
rounded development and achievements of our pupils. We strive to improve the quality of our 
teaching and are systematic in doing this. Everything we do is focused on improving pupils’ 
achievement, their attitudes and behaviour, and their attendance to enable all our pupils to achieve 
their full potential.  

 
Aims 
 

The aims of this policy are to: 

• Promote and share understanding of what makes effective teaching and learning, and ensure 
pupil entitlement 

• Promote the progress of all pupils in all lessons 

• Provide an agreed basis on which to evaluate effectiveness in teaching and learning and so 
inform the school’s self evaluation process 

• Support continuous professional development 

• Contribute to the effective delivery of performance management within the school 

• Share best practice 

• Influence the school’s strategic plan for improvement by informing curriculum planning and 
design 

 
 

Our Philosophy of Learning 
 

Learning at Selby Abbey School is based upon the FACE model of feedback, autonomy, challenge 

and engagement: 

Feedback: we closely monitor childrens’ progress within lessons and use these observations to 

adapt our teaching – constructive feedback and high quality marking ensure that all children make 

good progress  

Autonomy: we teach children how to have high levels of concentration, determination, resilience and 

independence  

Challenge: we have high expectations of all children and learning activities are carefully matched to 

meet the needs of individuals with the expectation that all children will achieve well  

Engagement: we promote high levels of engagement through an exciting tailored curriculum and by 

using a range of inspirational teaching strategies  

We also believe learning should be: 

Active: we structure lessons so as to allow opportunities for interactive and exploratory learning 

Reflective: we use open questions to encourage debate and self assessment at the end of lessons 

against objectives 

Progressive: we practice our skills and learn from our mistakes 
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Co-operative: shared learning through group and paired activities 

Stimulating: we use a range of teaching and learning styles including auditory, kinesthetic and 

visual and challenge children to move on 

Motivating: we reward and praise effort and achievement 
 

Above all we believe that learning is about learnacy, ‘learning how to learn’ and we seek to 

develop the following skills: 

Key Skills: Communication, Working with others, Problem solving, Self improvement, ICT and 

Application of learning  

Thinking Skills: Enquiry, Reasoning, Creativity, Information Processing, Evaluation, Motivation, 
Self awareness, Empathy and Social Skills 

Effective teaching and learning 
 
 
 

Selby Abbey School recognises that teaching is most effective when teachers: 
 

• Have high expectations of all groups of pupils based on challenge for every pupil 

• Demonstrate good subject knowledge and understanding in the way they present and 
discuss their subject 

• Are technically competent in teaching skills 

• Plan exciting introductions which focus attention, ensure immediate engagement,  excite 
pupils and set the scene 

• Ensure progression by knowing where the children are starting from, checking for 
understanding throughout the lesson, knowing where the children need to get to and 
understanding how they will get there 

• Know every pupil as an individual 

• Create relationships based on mutual respect 

• Match teaching methods to the content and pupils 

• Instil a buzz factor which enthuses and surprises pupils and creates interest 

• Plan lessons with at least a 30:70 split  

• Model good examples (WAGOLLs) 

• ‘Fuzzle’ groups where appropriate to maximise achievement for all children  

• Maintain a good pace based on the principles of the seven part lesson (immediate 
engagement, hook, differentiated activity, mini-plenary, continuation of activity and a two part 
plenary where the learning is reviewed in the first part and children are given the opportunity 
to demonstrate their learning in a variety of ways in the second part) 

• Facilitate dialogue - discussion and questioning to ensure everyone is involved and 
understands 

• Provide learning opportunities which allow children to become ‘stuck in ‘the pit’ to build 
resilience and confidence  

• Ensure pupils are helped to reflect on what was learned, celebrate achievement and identify 
the next steps 

• Manage pupils well and secure high standards of behaviour 

• Use time, support staff and other resources, especially ICT, effectively 

• Assess pupils’ work thoroughly with reference to the essential characteristics and key 
milestones and use assessments to help and encourage pupils to progress 

• Work in close partnership with parents and carers to reinforce and/or extend what is learned 
in school   

 
All teachers are entitled to: 
 

• Regular evaluation of their work 
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• Feedback on their effectiveness 

• Professional development opportunities which support their continuing effectiveness and 
support the needs of the school and community 

 
Selby Abbey School recognises that learning is most effective when learners: 
 

• Are highly engaged, appropriately challenged and extended 

• Acquire new knowledge, skills, concepts and attitudes, develop ideas and increase their 
understanding 

• Are motivated to work to the best of their abilities 

• Enjoy learning and have fun, and are keen to discuss what they have learned and what they 
might be doing next time 

• Ask appropriate and challenging questions 

• Show a keen interest in the tasks 

• Are proud of their work 

• Are involved in deciding any part/content of the next session 

• Sustain concentration 

• Develop independent learning strategies (3 before me!) 

• Understand what they are doing, how well they have done and how they can improve based 
on self, peer and teacher assessment throughout the lesson 

• Have time to respond to feedback and marking  

• Make good progress over time and in all lessons 
 
Effective Questioning  
At Selby Abbey School we recognise the importance of effective questioning in encouraging 
children to develop deeper thinking skills and not limiting their responses by the types of questions 
we ask. We pose challenging questions based on Bloom’s Taxonomy. 

• Knowledge: tell, recite, make a list, what...? 

• Understanding: give examples, explain, show 

• Application: make, build, demonstrate, map, draw 

• Analysis: investigate, classify, compare, contrast 

• Synthesis: design, compose, create, hypothesise, re-arrange 

• Evaluation: judge, recommend, evaluate, prioritise, give opinions  
 
Growth Mindsets 
We strongly believe in the importance of both teachers and children having a growth mindset as this 
leads to greater achievement. Therefore we encourage everyone to: 

• Embrace challenges 

• Persist in the face of setbacks 

• See effort as the path to mastery 

• Learn from constructive criticism 

• Find lessons and inspiration in the success of others  
 
Differentiation 
At our school we differentiate learning activities in a variety of ways including: 

• Complexity of tasks, or resources given 

• Scaffolding or support (including adult support) 

• Open-ended tasks 

• Different styles of questioning (refer to Bloom’s Taxonomy) 

• Outcome 
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All pupils are entitled to: 
 

• Teaching of good quality 

• Feedback on their progress 

• Clear targets for improvement where they know what stage they are working at and 
understand precisely what they need to do to improve 

• Advice and support 
 
 
Evaluating Effectiveness 

 

The above criteria form the basis for evaluating the effectiveness of teaching for learning in our 
school. We recognise that teaching should always be evaluated in terms of its impact on pupils’ 
learning and what makes it successful and that learning should only be evaluated as effective when 
it secures good progress for all pupils. Data, scrutinies of work, formal lesson observations, learning 
walks, feedback from parents, staff and pupils will all be used to evaluate the quality of teaching. 
Central to this is the observation of learning and that this will always include judgements on 
achievement, progress, the quality of teaching and behaviour. The impact of leadership and 
management on the quality of teaching will be evaluated where appropriate. Reading and aspects 
of literacy and numeracy will always be considered when a feature of the lesson. Evaluations will 
also consider the development of spiritual, moral, social and cultural education when relevant. Our 
lesson observation form, Osiris grids and observation grid, included as an appendix, will be used for 
these purposes. 

 
 
Securing Consistency 
 

The performance of all teachers and support staff will be evaluated against whole school agreed 
criteria. The responsibility for monitoring and supporting teachers in the classroom will fall to the 
Head teacher and other members of the SLT. The school will check the accuracy of its own 
judgements by having them monitored in turn by our EDA and/or other Local Authority Advisers.  
 
All individual performance targets will be monitored, discussed and agreed with colleagues by 
members of the Senior Leadership Team. 

 
 
Contribution to school and teacher self-evaluation 
 

Good teaching and learning are at the heart of an effective school. Information gathered through our 
monitoring and evaluation will be used to further improve standards and achievement by: 
 

• Providing regular feedback to staff on their performance 

• Sharing best practice and peer support 

• Securing continuous professional development in the light of the needs of staff and the 
school 

• Feeding into the performance management process 

• Informing the school’s strategic plan for improvement 
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Monitoring, Evaluation and Review of the Policy 
 
The operation of this policy will be monitored and its success evaluated by the SLT and the 
Governing Body. 
 
 
 
 

If you would like this information in another language or format such as Braille, 

large print or audio, please ask us. 

 
 

 
  

Aby otrzymać te informacje w innym języku lub formacie, np. w alfabecie brajla,  

w wersji dużym drukiem lub audio, prosimy się z nami skontaktować 

 

Agreed by governors: 23 October 2014  
 
Signed: Jacqui Engelhart  

 
Chair of CCES committee 
 



 

 

APPENDIX 1 

 

SELBY ABBEY CE PRIMARY SCHOOL LESSON OBSERVATION FEEDBACK 
 
 

 

Date        Subject  Teacher  Appraiser(s)  

Year group  Grouping  *  
Number on 
roll 

 
Number 
present 

 

Period  Time of day  
Length of 
observation 

 Other adults  
 

 

Focus: 
 

 

Context (lesson objectives or description of activity) 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Evaluation: 
 
 

Impact of teaching on learning and progress: 

 

 

 

Skill development including literacy and numeracy: 

 

 

Planning for progression: 

 

 

Behaviour for learning: 

 

 
 
 
 

Strengths of the lesson/best practice to share: 
 
 

 

 

 

 

 
 
 
 

Areas for development/key action points to be followed up in future observations: 
 
 

 

 

 
 
 
 
 
 

 

 

 

 

Overall 
judgement: 
 

 

 Complete individual grades if there is sufficient evidence:       

Learning and progress Skill development Planning for progression Behaviour for learning 

    

Particular evaluations related to safety, health, contribution to the community, economic well-being, SMSC 
 
 
 
 
 
 
 
 
 
 
 

 

 
 

* Grouping codes: MC = Mixed ability class; SU = setted, upper ability; SA = setted, average ability; SL = setted, lower ability; O = other 
* Verbal feedback must be given within 24 hours. Written feedback must be provided within five working days. 



 

 

APPENDIX 2 ~ QUALITY OF TEACHING AND LEARNING – OFSTED GRADE DESCRIPTORS 

 

 

 

 

KEY AREAS OUTSTANDING (1) GOOD (2) SATISFACTORY (3) INADEQUATE (4) 

The overall 
impact of 
teaching on 
learning and 
progress 
 
 
 

Teaching is outstanding and as a 
result almost all pupils are making 

rapid and sustained progress over 
time. 
 
 
 
Standards of attainment of almost 
all groups of students are likely to 
be at least in line with national 
averages for all students with 
many above average. 
 
Teachers have consistently high 
expectations of all students 
including SEN/D. 

As a result of teaching that is mainly 
good, with some outstanding 
features, most pupils and groups of 
pupils including SEN/D are achieving 
well over time. 
 
 
Students are making better progress 
than all students nationally given their 
starting points (including SEN/D) 
 
 
Teachers use effective teaching 
strategies that, together with 
appropriately targeted support and 
intervention, match most pupils’ 
individual needs so that they learn 
well. 

There is some good teaching and there 
are no endemic inadequacies. Teacher 
expectations enable most pupils to 
work hard and achieve satisfactorily 
and encourage them to make progress. 
 
Teaching results in most students, and 
groups of students, making progress 
that is broadly in line with that made by 
pupils nationally with similar starting 
points.  
 
Teaching strategies ensure that 
individual needs of pupils are usually 
met. 

As a result of weak teaching over 
time, pupils or groups of pupils are 
making inadequate progress.  
 
 
 
 
Outcomes are consistently below 
those of all students nationally given 
their starting points 
 
 
 
Teachers do  not have sufficiently 
high expectations and teaching over 
time fails to excite, enthuse, engage 
or motivate particular groups of 
pupils including SEN/D 

Independent 
learning 

Teaching promotes students’ high 
levels of resilience, confidence and 
independence when they tackle 
challenging activities. 

Teaching generally promotes pupils’ 
resilience, confidence and 
independence when tackling 
challenging activities. 

  
 

 
Use of other 
adults 

Teachers and other adults 
generate high levels of enthusiasm 
for, participation in and 
commitment to learning. 

Teachers and other adults enthuse 
and motivate most pupils to 
participate 

Teachers carefully deploy any 
additional support and this contributes 
reasonably well to the quality of 
learning for pupils, including SEN/D. 

Additional adult support has little or 
no impact on the learning and 
progress of pupils. 

Homework  

Appropriate and regular homework 
contributes very well to pupils’ 
learning. 

Appropriate and regular homework 
contributes well to students’ learning. 

Teachers set appropriate homework 
and this contributes reasonably well to 
the quality of learning for all students, 
including disabled pupils and those who 
have special educational needs. 

The setting of homework is 
inconsistent and makes little 
contribution to pupil learning and 
progress. 

Skill 
development 
including 
literacy and 
numeracy 

Time is used very well and every 
opportunity is taken to successfully 
develop crucial skills, including being 
able to use literacy and numeracy 
skills in other subjects 
 
 
 
The teaching of reading, writing, 
communication (including ICT) and 
mathematics is highly effective. 

Teaching consistently deepens 
pupils’ knowledge and understanding 
and allows them to develop a range 
of skills, including communication, 
reading and writing and mathematics, 
across the curriculum. 
 
The teaching of reading, writing, 
communication (including ICT) and 
mathematics is very efficient. 

Communication skills, including reading 
and writing, and mathematics may be 
taught inconsistently across subjects. 
 
 

Pupils cannot communicate, read, 
write or use mathematics as well as 
they should. 

Planning for 
progression 
 
 
 

Drawing on excellent subject 
knowledge, teachers plan astutely 
and sets challenging learning tasks 
based upon systematic, accurate 
assessment of students’ prior skills, 
knowledge and understanding. 

Teachers use their well-developed 
subject knowledge and their accurate 
assessment of pupils’ prior skills, 
knowledge and understanding to plan 
effectively and set challenging tasks. 

Due attention is often given to the 
careful assessment of students’ 
learning but this is not always 
conducted rigorously enough and may 
result in some unnecessary repetition of 
work for students and tasks being 
planned and set that do not fully 
challenge. 

Learning activities are not sufficiently 
well matched to the needs of pupils 
so that they make inadequate 
progress 

Assessment of 
learning 

Teachers systematically and 
effectively check pupils’ 
understanding throughout lessons, 
anticipating where they may need to 
intervene and doing so with notable 
impact on the quality of learning. 

Teachers regularly listen astutely to, 
carefully observe and skillfully 
question groups of students and 
individuals during the lesson in order 
to re-shape tasks and explanations to 
improve learning 

Teachers monitor students’ work during 
lessons, picking up any general 
misconceptions and adjust their plans 
accordingly to support learning. These 
adaptions are usually successful but 
occasionally are not timely or relevant 
and this slows learning for some 
students. 

Little or no attention is given to 
assessment of pupils’ learning and 
this often leads to tasks being 
planned and set that do not 
challenge pupils 

Marking and 
feedback 

Marking and constructive feedback 
from teachers and pupils are 
frequent and of a consistently high 
quality, leading to high levels of 
engagement and interest. 

Teachers assess students’ progress 
regularly and accurately and discuss 
assessments with them so that pupils 
know how well they have done and 
what they need to do to improve 

Students are informed about the 
progress they are making and how to 
improve further through marking and 
dialogue with adults that is usually 
timely and encouraging. This approach 
ensures that most students want to 
work hard and improve. 

Marking and feedback is too 
infrequent and/or ineffective. 

Behaviour Pupils show very high levels of 
engagement, courtesy, collaboration 
and cooperation in and out of 
lessons. They have excellent, 
enthusiastic attitudes to learning, 
enabling lessons to proceed without 
interruption.  
 
They are highly adept at managing 
their own behaviour in the classroom 
and in social situations, supported by 
systematic, consistently applied 
approaches to behaviour 
management.  

In lessons, pupils demonstrate 
positive attitudes towards the 
teacher, their learning and each 
other. Their good levels of 
engagement allow lessons to flow 
smoothly throughout so that 
disruption is unusual.  
 
Pupils, including those with identified 
behavioural difficulties, respond very 
well to the school’s strategies for 
managing and improving behaviour, 
which are applied consistently. 
Disruptive incidents seldom occur. 

In lessons, pupils respond promptly to 
teachers’ direction and work 
cooperatively with each other. Major 
disruption to learning is uncommon.  
 
 
 
 
The school’s behaviour management 
procedures are clear and usually 
applied but some inconsistencies exist 
and low-level disruption may occur 
occasionally. 
 

Pupils’ lack of engagement and 
persistent low-level disruption 
contribute more than occasionally to 
reduced learning and/or a disorderly 
classroom environment. 
 
 
 
A significant minority of students 
show a lack of respect and 
intolerance for each other or staff 
and a lack of self-discipline resulting 
in poor behaviour. 
 

Punctuality 

Pupils are consistently punctual in 
arriving at school and lessons.  

The very large majority of pupils are 
consistently punctual to school and to 
lessons. 

Students’ behaviour and engagement 
including their punctuality to school and 
lessons contributes to a safe and 
orderly school environment. 

 

 
 

 

Direct observations of teaching and learning should be supplemented by a range of other evidence to enable appraisers to evaluate the impact that teaching has had on 
pupil learning over time. Such additional evidence may include: 

  
 

-  Discussing pupils’ work with them and their experience of teaching and learning over longer periods 

-  Scrutinising the standards of pupils’ work noting how well and frequently marking and assessment are used to help pupils improve their learning 

-  Discussing the impact of teaching on learning with staff (scheme of work being followed, approaches to lesson planning, prior data and current progress for the class, provision for 
groups of students 


